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Abstract:

The COVID-19 pandemic reshaped the very foundation of English education
worldwide. What was once dominated by traditional face-to-face classrooms suddenly
shifted to virtual platforms, forcing teachers and learners to navigate an unfamiliar digital
space. This dramatic change revealed both the fragility and the adaptability of the
education system. While many students struggled with limited access to technology,
unstable internet connections, and a lack of interactive engagement, others discovered new
opportunities to learn beyond the classroom walls. In the post-pandemic era, the rise of
hybrid learning has become one of the most significant outcomes. English education is no
longer confined to physical textbooks or rigid classrooms, instead, it is enriched by a
dynamic combination of online tools, artificial intelligence, and digital resources. Hybrid
learning allows flexibility, individualized pacing, and more interactive approaches, while
still maintaining the human connection that traditional classrooms offer. This article
explores how these shifts have transformed English education, particularly highlighting
both challenges and opportunities in countries like Uzbekistan, where rural and urban
students experienced the pandemic very differently. The findings suggest that the post-
pandemic transformation is not a temporary adjustment but a long-term reimagining of
how English can be taught and learned in the 21st century.

Annoramus: Ilangemus COVID-19 wu3menuna caMmy OCHOBY OOydeHHs
aHTTIUIICKOMY SI3BIKY BO BCceM mupe. To, 4TO KOrJa-To JOMUHHUPOBAIO B TPATUITMOHHBIX
OYHBIX KJjlaccaX, BHE3alHO TEPellIi0 Ha BUPTyaldbHbIE IUIATGOPMBI, BBIHYIUB
npernojaBaTesiel U y4aluxcsi OpUeHTUPOBATHCS B HE3HAKOMOM LIU(POBOM NPOCTPAHCTBE.
OT0 paauKalbHOE U3MEHEHHUE BBIIBUJIO KaK XPYNKOCTb, TaK U aJalTUBHOCTb CHCTEMBI
oOpa3oBaHmsi. B TO BpeMs Kak MHOTHE YyYallhecs HCHBITHIBAIA TPYIHOCTH C
OTPaHUYEHHBIM JOCTYNIOM K TEXHOJOTHSM, HEeCTAOWIHLHBIM WHTEPHET-COCIMHEHUEM U
OTCYTCTBHEM HMHTEPAKTUBHOTO B3aWMOJCWUCTBHUSA, APYTrM€ OTKPbUIM Ui ce0si HOBBIE
BO3MOXKHOCTH OOYYEeHHs 3a TpeleiaMu CTeH Kjacca. B MOCTHaHIEMHUYECKYH0 3IMOXY
OJIHUM W3 Hambojee 3HAYMMBIX PE3yIbTAaTOB CTAJO Pa3BUTHE TUOPHIHOTO OOYUCHHS.
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OOyueHne aHTIUICKOMY SI3bIKY OOJIbIIIE HE OTpaHUYMUBAETCS (PU3NUECKUMHU YUeOHUKAMU
VI KJIACCHBIMM KOMHATaMH, BMECTO 3TOT0 OHO 00OraniaeTcsi JMHAMUYHBIM COYETaHUEM
OHJIAWH-UHCTPYMEHTOB, HICKYCCTBEHHOT'O MHTEIIJIEKTa ¥ U(PPOBBIX pecypcoB. [ mOpuaHoe
oOyueHue oOecreuynBaeT THUOKOCTh, HWHAWUBUIYyAJIbHBIH TeMIl OOydeHHs u Oojee
MHTEPAKTUBHBIC TOAXOMbI, COXPaHSsI MPHU 3TOM 4YEJIOBEYECKUH (PaKTOp, MpUCYIIU
TpPaJMIMOHHBIM KiaccaM. B 3Toll craThe paccMaTpuBaeTcs, KaKk O3TH H3MEHEHHS
peodpa3uiIu 00yUYeHUE aHTTTUHCKOMY SI3bIKY, OCOOCHHO MOIYE€PKUBas KaK MPOOJIeMbI, TaK
¥ BO3MOKHOCTH B TaKUX CTpaHax, Kak Y30€KUCTaH, IJI€ CeIbCKUE U TOPOJICKUE yUaIIHeCs
M0-pa3HOMY TIEPEKUIU TaHAeMuio. Pe3ynbTaThl HCCEOBaHUSA IOKA3bIBAIOT, YTO
NOCTIMaHAeMHUUecKasi TpaHcpopMalusis — OTO HE BpPEMEHHas KOPPEKTHUPOBKa, a
JI0JITOCPOYHOE MEPEOCMBICIIEHHE TOTO, KaK MOXHO MPENoJiaBaTh U U3y4YaTh aHTJIUHCKUNA
a3bIK B X XI Beke.

Annotatsiya: COVID-19 pandemiyasi butun dunyo bo‘ylab ingliz tili ta’limining
asosini qayta shakllantirdi. Bir paytlar an'anaviy yuzma-yuz sinflar hukmron bo'lgan, ular
birdan virtual platformalarga o'tib, o'gituvchilar va o'quvchilarni notanish ragamli
makonda harakatlanishga majbur qildi. Bu keskin o'zgarish ta'lim tizimining ham
mo'rtligini, ham moslashuvchanligini ochib berdi. Ko'pgina talabalar texnologiyaga
cheklangan kirish, begaror internet ulanishlari va interfaol ishtirok etishning yetishmasligi
bilan kurashgan bo'lsalar, boshqalari sinf devorlaridan tashgarida o'rganish uchun yangi
imkoniyatlarni kashf etdilar. Pandemiyadan keyingi davrda gibrid ta'limning o'sishi eng
muhim natijalardan biriga aylandi. Ingliz tili ta'limi endi jismoniy darsliklar yoki gattiq
sinflar bilan chegaralanib golmaydi, aksincha, u onlayn vositalar, sun'iy intellekt va
ragamli resurslarning dinamik kombinatsiyasi bilan boyitiladi. Gibrid ta'lim
moslashuvchanlik, individuallashtirilgan tezlikni va ko'proq interfaol yondashuvlarga
imkon beradi, shu bilan birga an'anaviy sinflar taklif giladigan insoniy alogani saglab
goladi. Ushbu magolada ushbu siljishlar ingliz tili ta'limini ganday o'zgartirganini
o'rganadi, xususan, gishlog va shahar o'quvchilari pandemiyani juda boshgacha boshdan
kechirgan O'zbekiston kabi mamlakatlardagi muammolar va imkoniyatlarni ta'kidlaydi.
Topilmalar shuni ko'rsatadiki, pandemiyadan keyingi o'zgarishlar vagtinchalik tuzatish
emas, balki 21-asrda ingliz tilini ganday o'rgatish va o'rganish mumkinligini uzoq muddatli
gayta tasavvur gilishdir.

Keywords: post-pandemic education, English learning, hybrid classrooms, online
teaching, digital tools, online education in Uzbekistan

KiroueBble cii0Ba: MOCTHaHAEMUYECKOE OOpa3oBaHWE, H3yUEHUE AHTIUHCKOTO
SI3bIKA, THOPHWIHBIC KJIACChl, OHJIAWH-OOy4YeHHEe, IU(GPOBBIC WHCTPYMEHTHI, OHJIAWH-
oOpa3oBaHue B Y30€KUCTaHE
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Kalit so'zlar: pandemiyadan keyingi ta'lim, ingliz tilini o'rganish, gibrid sinflar,
onlayn o'qitish, ragamli vositalar, O'zbekistonda onlayn ta’lim

Introduction:

The COVID-19 pandemic has fundamentally changed the landscape of education
worldwide, presenting unprecedented challenges for teachers, students, and policymakers
alike. English education, in particular, faced a sudden disruption as schools and universities
were forced to close their doors, shifting the entire learning process into online and hybrid
formats. The importance of English as a global lingua franca makes this shift especially
significant: students who fail to adapt risk falling behind in international communication,
academic achievement, and future career opportunities.Governments around the world
responded to these challenges in various ways to preserve the continuity of education.
Countries like Singapore, South Korea, and Finland rapidly expanded digital
infrastructure, provided teachers with professional development for online instruction, and
supplied students with devices and connectivity to ensure access. Similarly, in Uzbekistan,
universities and schools introduced blended learning models, integrated digital platforms,
and encouraged teachers to adapt interactive teaching methods. Despite limited resources
in some rural regions, innovative approaches, such as asynchronous video lessons and
online collaborative projects, allowed students to continue learning even when physical
attendance was impossible.The pandemic also highlighted significant disparities in
education. Students in urban centers often benefited from better internet access and
technological support, whereas those in rural areas faced obstacles such as poor
connectivity, lack of devices, and limited teacher training. These challenges directly
impacted English learning, where interaction, speaking practice, and feedback are crucial.
However, studies from countries including the United States, the United Kingdom, and
Australia show that well-designed online and hybrid programs can maintain, and even
enhance, learning outcomes if supported by adequate technology and teacher guidance. In
addition to maintaining academic progress, online and hybrid English education during the
pandemic fostered new skills among students and teachers alike. Digital literacy, self-
directed learning, and the ability to navigate online collaborative platforms became
essential competencies. For educators, adapting lesson plans for online delivery required
creativity, flexibility, and an understanding of students’ diverse needs. These experiences
suggest that the post-pandemic era is not merely about returning to traditional classrooms
but about rethinking the very methods and tools of English teaching to meet the demands
of a more connected, technologically-driven world. In conclusion, the COVID-19
pandemic has not only challenged English education but also created an opportunity to
innovate. The shift to online and hybrid learning models, while exposing inequalities, has
also demonstrated resilience, adaptability, and the potential for long-term improvements
in teaching and learning English across diverse contexts. Understanding these
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transformations is essential for policymakers, educators, and students as they navigate the
post-pandemic educational landscape.

Methods:

This study employed a mixed-method approach to explore the impact of post-
pandemic shifts on English education, combining document analysis, surveys, interviews,
and classroom observation to provide a comprehensive understanding of hybrid learning
implementation. The research focused on both urban and rural contexts in Uzbekistan to
capture disparities in access, resources, and teaching quality.Over a period of seven
months, | conducted observations in classrooms at universities and secondary schools that
had transitioned to hybrid learning. This involved analyzing the interactions between
students and teachers during online and face-to-face sessions, the use of digital platforms
such as Zoom, Google Classroom, and educational applications, and the engagement levels
during hybrid lessons. Particular attention was given to speaking, listening, and interactive
activities, which are crucial for English acquisition.In addition to observations, a survey
was conducted among 120 students across urban and rural areas to collect data on their
experiences, challenges, and perceptions of hybrid English learning. Questions focused on
access to technology, comfort with online platforms, self-directed learning habits, and
perceived improvements in language skills. Furthermore, semi-structured interviews with
20 English teachers were carried out to gain insights into their teaching strategies,
adaptation to digital tools, and the effectiveness of hybrid models. Teachers were asked to
reflect on student engagement, learning outcomes, and difficulties faced during online and
blended lessons.

Finally, document analysis was applied to national education policy reports, curriculum
guidelines, and international studies on hybrid learning to contextualize the findings and
compare Uzbekistan’s approach with global trends. By combining qualitative and
quantitative methods, this study provides a nuanced understanding of how English
education has adapted post-pandemic, highlighting both successes and ongoing challenges
in creating inclusive, effective hybrid learning environments.

Results:

The study revealed significant transformations in English education during the post-
pandemic period, highlighting both opportunities and challenges. Observations and
surveys indicated that hybrid learning improved accessibility for many students,
particularly those in urban areas who had reliable internet access and digital devices.
Students reported higher engagement levels when interactive tools, such as quizzes,
collaborative documents, and video discussions, were integrated into lessons.
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Specifically, 30 out of 40 school students in urban regions scored at B2 levels in
monthly English proficiency tests after three months of hybrid instruction, showing a
substantial improvement in speaking, listening, and reading skills. In contrast, students in
rural areas faced difficulties due to limited connectivity and less exposure to digital
resources; nevertheless, even in these contexts, 10 out of 40 students reached B1 levels,
demonstrating that hybrid methods can yield positive outcomes when minimal resources
are available.Interviews with teachers revealed that digital tools enhanced lesson creativity
and allowed for more personalized feedback. Teachers observed that students became more
self-directed learners, taking initiative to review recorded lessons, participate in online
discussions, and practice English outside class hours. At the same time, challenges
persisted, including inconsistent student participation, digital fatigue, and the need for
continuous teacher training to maximize hybrid learning benefits. The study also
highlighted the role of policy support and infrastructure: schools that provided devices,
stable internet, and training for teachers saw more remarkable learning outcomes.
Comparative analysis with international practices, such as in Singapore and Finland,
confirmed that successful hybrid programs combine technological access, teacher
competence, and student engagement.

Overall, the results indicate that hybrid learning is not merely a temporary response
to the pandemic but a viable model for enhancing English education. It increases flexibility,
encourages digital literacy, and allows for innovative teaching approaches, though careful
planning and support are essential to bridge gaps between urban and rural students.

Discussion:

The results of this study highlight the profound impact of the post-pandemic shift on
English education, revealing both opportunities and persistent challenges. The
improvement in English proficiency among students, especially in urban areas,
demonstrates that hybrid learning can be highly effective when students have access to
digital tools and supportive learning environments. The increase in B2-level achievements
and the development of speaking, listening, and reading skills show that hybrid models not
only maintain learning continuity but can enhance language acquisition through interactive
and self-directed approaches. However, the study also underscores significant inequalities.
Students in rural areas, often facing limited connectivity and lack of devices, struggled to
achieve the same outcomes. This highlights a critical need for policy intervention,
infrastructure development, and teacher training to ensure that hybrid learning benefits are
inclusive. The disparities observed mirror global trends: even in countries with advanced
digital infrastructure, gaps remain between students with differing levels of access and
support.
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Teachers’ perspectives revealed that hybrid learning fosters creativity and
adaptability. Educators had to redesign lesson plans, utilize asynchronous and synchronous
methods, and provide personalized feedback. This not only improved students’
engagement but also enhanced teachers’ professional skills. The pandemic, therefore, acted
as a catalyst for innovation in teaching methodologies, suggesting that English education
IS entering a new era where technology and pedagogy are intertwined. Furthermore, the
study emphasizes that hybrid learning prepares students for a digitally-connected global
future. By navigating online platforms, collaborating virtually, and managing self-paced
learning, students acquire essential skills beyond language proficiency, including digital
literacy, critical thinking, and problem-solving. These competencies are crucial for both
higher education and professional careers in an increasingly globalized world. In summary,
the discussion illustrates that post-pandemic shifts in English education are transformative,
offering both solutions and challenges. While the hybrid model has proven effective in
enhancing learning outcomes, especially for technologically equipped students, sustained
efforts are needed to address disparities, train teachers, and expand access. The findings
reinforce the notion that the future of English education lies not in a return to traditional
classrooms alone but in a balanced integration of technology, pedagogy, and inclusivity.

Conclusion:

The post-pandemic transformation of English education has revealed both the
resilience and adaptability of students and educators. This study demonstrates that hybrid
learning, combining traditional face-to-face interaction with online tools, can effectively
enhance language proficiency, foster digital literacy, and encourage self-directed learning.
The improvement in students’ speaking, listening, and reading skills, particularly in urban
contexts, underscores the potential of technology-supported education to expand
opportunities and engagement. At the same time, the study highlights persistent challenges.
Disparities between urban and rural students, limited access to devices, unstable internet
connections, and insufficient teacher training reveal that hybrid learning cannot reach its
full potential without comprehensive policy support and equitable infrastructure. These
challenges serve as a reminder that educational innovation must be paired with inclusivity
to ensure that no student is left behind. Reflecting on this experience, it is clear that the
post-pandemic era is not about returning to “normal” classrooms but about rethinking the
very methods of teaching and learning English. Teachers and students alike have acquired
new competencies, creativity, and flexibility, which can continue to shape education in a
more global, connected, and technologically-driven world. Ultimately, the lessons learned
from this period reinforce the need for continuous innovation, equitable access, and a
balanced integration of technology in English education. The post-pandemic shifts have
not only transformed language learning but also inspired a vision for a more resilient,
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inclusive, and forward-looking educational system, preparing students to thrive in the
challenges of the 21st century.
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