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Annotation: In the era of globalization, foreign language proficiency is 

essential for success. This study examines the impact of Robert Greene’s book 

Mastery on students’ language learning motivation. Forty students participated in 

experimental and control groups. The findings show that the Mastery concept 

increases intrinsic motivation, encourages a positive attitude toward mistakes, and 

supports long-term goal setting. The results align with Self-Determination Theory 

and growth mindset theory. 
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Аннотация:В условиях глобализации владение иностранным языком 

становится важным условием успеха. Данное исследование изучает влияние 

идей книги Роберта Грина «Mastery» на мотивацию студентов к изучению 

языка. В эксперименте участвовали 40 студентов, разделённых на 

экспериментальную и контрольную группы. Результаты показали, что 

концепция «Mastery» повышает внутреннюю мотивацию, формирует 

позитивное отношение к ошибкам и способствует постановке долгосрочных 

целей. Полученные данные согласуются с теориями самоопределения и 

установки на рост. 

Ключевые слова: Mastery, изучение языка, мотивация, теория 

самоопределения, установка на развитие, осознанная практика. 
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Annotatsiya: Globalizatsiya sharoitida chet tilini bilish muhim ahamiyat 

kasb etmoqda. Tadqiqot Robert Greene’ning Mastery kitobi g‘oyalarining 

talabalarning til o‘rganish motivatsiyasiga ta’sirini o‘rganadi. Unda 40 nafar 

talaba eksperimental va nazorat guruhlariga ajratildi. Natijalar Mastery 

konsepsiyasi ichki motivatsiyani oshirish, xatolarga ijobiy munosabatni 

shakllantirish va uzoq muddatli maqsad qo‘yishga yordam berishini ko‘rsatdi. 

Shuningdek, natijalar o‘zini-o‘zi belgilash va o‘sish tafakkuri nazariyalari bilan 

uyg‘un ekanligi aniqlandi. 

Kalit so’zlar: Mastery, language learning, motivation, self-determination 

theory, growth mindset, deliberate practice 

Introduction 

In today’s rapidly globalizing world, the demand for foreign language 

proficiency continues to grow. Knowledge of a foreign language has become not 

only an academic requirement but also a crucial factor for professional and social 

success. The expansion of international cooperation, digital technologies, and 

educational mobility encourages young people to master multiple languages. In this 

context, motivation emerges as one of the most significant psychological factors in 

language learning. Research demonstrates that a high level of motivation is directly 

linked to learners’ academic achievement (Zoltán Dörnyei, 2005; Robert C. Gardner, 

1985).  

However, practical experience shows that many students discontinue 

language learning due to unrealistic expectations of quick results, fear of making 

mistakes, lack of self-confidence, and insufficient long-term perseverance. 

In Mastery, Robert Greene explains the process of achieving mastery through 

three stages: apprenticeship, creative activity, and mastery. According to the author, 

attaining excellence in any field requires long-term effort, patience, and deep 

practical experience. This concept can be fully applied to the language learning 

process. For instance, the apprenticeship stage in language learning involves 

acquiring grammatical foundations, improving pronunciation, and engaging in 



 

Выпуск журнала No-44               Часть–4_Февраль–2026 

265 

repetitive practice. During the creative stage, learners begin to use the language 

independently—writing texts, expressing opinions, and communicating actively. 

Finally, at the stage of mastery, the language becomes an instrument of thought for 

the individual. 

The book provides numerous examples of historical figures who progressed 

through these stages. For example, Charles Darwin was not taken seriously in his 

youth, and even his father doubted his potential. Nevertheless, through persistent 

self-development, he revolutionized the field of evolutionary biology by developing 

the theory of evolution. This example illustrates that early failures or negative 

judgments from others do not determine one’s future achievements. Similarly, in 

language learning, it is essential for students to perceive initial difficulties as a 

temporary and natural part of the process. 

Furthermore, Self-Determination Theory, developed by Edward L. Deci and 

Richard M. Ryan, emphasizes the importance of intrinsic motivation, autonomy, and 

competence in the learning process. The ideas of independence and continuous self-

improvement presented in Mastery closely align with this theory. In addition, Carol 

Dweck’s concept of growth mindset argues that abilities are not fixed traits but can 

be developed through effort and persistence. This perspective encourages learners to 

view mistakes not as failures, but as necessary steps toward improvement—an 

approach that is especially relevant in language learning. 

Thus, Mastery not only explains the path to excellence but also encourages 

learners to set long-term goals, cultivate patience, and believe in their potential. The 

purpose of this study is to analyze, both theoretically and practically, how the ideas 

presented in Mastery inspire students to learn a foreign language and to identify the 

motivational mechanisms underlying this process.  

Methodology 

This study was conducted using a mixed-method research design to examine 

the step-by-step implementation of the principles presented in Mastery. A total of 40 
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university students participated in the research. The participants were divided into 

two groups: 

 Experimental group (20 students) — introduced to the core ideas of 

Mastery. 

 Control group (20 students) — continued their studies based on the 

traditional curriculum. 

Intervention Procedure: The experimental group participated in a four-

week program based on the main concepts of Mastery. The following activities were 

implemented: 

 Understanding the apprenticeship stage — Students were introduced 

to the concept of apprenticeship, with examples illustrating that language learning is 

a long-term and gradual developmental process. 

 Setting long-term language learning goals — Students defined their 

3-month and 1-year language learning goals in written form. 

 Applying deliberate practice — Students engaged in focused daily 

practice for at least 20–30 minutes, concentrating on a specific language skill (e.g., 

pronunciation or writing). 

 Developing a positive attitude toward mistakes — Discussions and 

reflective exercises were conducted to help students perceive mistakes as a natural 

and necessary stage of growth. 

Meanwhile, the control group continued learning according to the standard 

instructional program without exposure to the Mastery-based motivational activities.

  The following tools were used to collect data: 

 Motivation Questionnaire — A 20-item Likert-scale questionnaire (1–

5 points) designed to measure intrinsic motivation, perseverance, self-confidence, 

and long-term goal-setting skills. 

 Semi-Structured Interviews — Individual interviews were conducted 

with 10 students from the experimental group. The questions focused on identifying 

changes in their attitudes toward language learning. 
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 Classroom Observation — Students’ classroom engagement, 

participation in discussions, responsiveness, and independent involvement were 

systematically recorded. 

Data Analysis: Quantitative data were analyzed statistically. Differences 

between the experimental and control groups were compared using mean scores and 

percentage changes. 

Qualitative data, including interviews and written reflections, were analyzed 

through thematic analysis to identify recurring patterns and motivational themes 

emerging from the participants’ experiences. 

The findings of the study were analyzed based on both quantitative and 

qualitative data. Differences between the experimental and control groups were 

evaluated in terms of motivation levels, classroom participation, and attitudes toward 

mistakes. 

Motivation levels were measured using a 5-point Likert scale (1–5). At the 

beginning of the study, the mean scores of both groups were nearly identical: 

 Experimental group: 3.1 

 Control group: 3.0 

After the four-week intervention, the following results were recorded: 

 Experimental group: 4.2 

 Control group: 3.2 

This indicates a 1.1-point increase in the experimental group, while the 

control group showed only a minimal improvement of 0.2 points. 

The level of intrinsic motivation in the experimental group increased by 32%. 

In particular, the number of students who strongly agreed with the statement, “I 

consider language learning important for my personal development,” rose 

significantly. 

According to classroom observation data, students in the experimental group 

demonstrated noticeable improvement: 

 Participation in answering questions increased by 28%. 
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 Instances of expressing independent opinions increased by 35%. 

 Cases of remaining silent due to fear of making mistakes decreased. 

No significant changes were observed in the control group. 

Semi-structured interviews and written reflections were analyzed using 

thematic analysis. The following main themes emerged: 

1. Development of Long-Term Thinking 

Students reported that they began to perceive language learning not as a 

process requiring quick results, but as a gradual and continuous development of 

skills. 

2. Change in Attitude Toward Mistakes 

Many participants stated that they no longer viewed mistakes as “failures,” 

but rather as “a natural part of the learning process.” 

3. Increased Self-Confidence 

Students demonstrated greater confidence in expressing their ideas freely 

during classroom activities. 

One participant stated during the interview: 

“I used to be afraid of making mistakes, but now I understand that without 

making mistakes, I cannot learn.” 

Comparative Analysis 

The comparison between the experimental and control groups indicates that 

the motivational approach based on the Mastery concept had a positive impact on 

students’ intrinsic motivation. 

Overall, the results suggest that setting long-term goals, developing 

perseverance, and fostering a positive attitude toward mistakes significantly enhance 

motivation in the language learning process. 

Discussion 

The findings of this study demonstrate that the motivational approach based 

on the ideas presented in Mastery significantly enhanced students’ intrinsic 

motivation. The increase in the experimental group’s average motivation score from 
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3.1 to 4.2 (a 32% improvement) indicates that structured exposure to mastery-

oriented principles can produce measurable psychological and behavioral changes 

within a relatively short period. The improvement in classroom participation and 

independent expression further confirms that motivation is not only an internal state 

but also reflected in observable learning behaviors. These outcomes are consistent 

with Dörnyei’s (2005) L2 Motivational Self System and Gardner’s (1985) socio-

educational model, both of which emphasize that higher motivation directly 

influences learner engagement and academic performance. 

The positive shift in students’ attitudes toward mistakes can be interpreted 

through the lens of Self-Determination Theory (Deci & Ryan, 1985). As students 

developed a stronger sense of autonomy and competence, their intrinsic motivation 

increased. When learners perceive themselves as active agents in their learning 

process rather than passive recipients of instruction, they are more willing to take 

risks and engage deeply with challenging tasks. Similarly, Dweck’s (2006) growth 

mindset framework explains why students began to view mistakes as opportunities 

for improvement rather than as indicators of failure. This cognitive reframing 

reduced anxiety and encouraged persistence, which are essential qualities in long-

term language acquisition. 

The alignment between the study’s findings and Greene’s (2012) stages of 

apprenticeship and mastery further supports the theoretical foundation of the 

intervention. By understanding language learning as a gradual, step-by-step 

developmental process, students were better able to manage expectations and remain 

committed despite difficulties. The historical example of Charles Darwin reinforces 

this perspective, illustrating that sustained effort and resilience, rather than 

immediate success, lead to meaningful achievement. Presenting such real-life 

models appears to have strengthened students’ belief in long-term effort as a pathway 

to success. 

Moreover, the results are consistent with Ericsson’s (1993) theory of 

deliberate practice. The structured daily practice of specific language skills enabled 
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students to develop competence incrementally. This suggests that motivation alone 

is insufficient without guided, purposeful practice; however, when motivational 

principles are combined with systematic training, they create a powerful synergy that 

enhances learning outcomes. 

Overall, the discussion indicates that Mastery functions not only as an 

inspirational text but also as a pedagogically relevant framework. Its integration into 

language instruction can foster intrinsic motivation, resilience, and sustained 

engagement. Nevertheless, the relatively small sample size and short duration of the 

intervention suggest that further long-term and large-scale studies are needed to 

confirm the generalizability of these findings.  

Conclusion 

This study demonstrates that the ideas presented in Mastery serve as an 

effective tool for enhancing students’ motivation in foreign language learning. The 

findings reveal that students in the experimental group developed stronger long-term 

goal-setting skills, increased perseverance and diligence, reduced their fear of 

making mistakes, and significantly improved their level of intrinsic motivation. 

These outcomes confirm that successful language learning depends not only 

on academic performance but also on personal development factors such as 

resilience, patience, and self-belief. 

Furthermore, the Mastery concept aligns closely with Self-Determination 

Theory (Deci & Ryan, 1985) and the growth mindset framework (Dweck, 2006). 

Both theories emphasize the importance of intrinsic motivation, autonomy, 

competence, and the belief in continuous self-improvement. Similarly, the Mastery 

approach encourages learners to view progress as a gradual and structured process 

rather than as the pursuit of immediate results. This perspective helps students 

cultivate sustainable learning habits and maintain long-term commitment to their 

goals. 

The results also indicate that integrating Mastery-based principles into 

language instruction improves not only the motivational climate of the classroom but 
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also students’ conscious and responsible engagement in the learning process. By 

reframing mistakes as opportunities for growth rather than signs of failure, students 

become more willing to participate actively and take intellectual risks. Consequently, 

they develop the ability to work consistently, overcome challenges, and pursue long-

term objectives with greater confidence. 

Overall, the ideas presented in Mastery can function as both a theoretical 

foundation and a practical methodological framework for strengthening learners’ 

interest in language acquisition, stabilizing intrinsic motivation, and enhancing 

overall educational effectiveness. Future research may extend this approach to 

learners of different age groups and proficiency levels in order to further examine its 

long-term impact and broader applicability in diverse educational contexts. 
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