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Abstract: This article explores contemporary approaches to teaching English 

pronunciation, emphasizing its crucial role in effective L2 communication and 

intelligibility. It discusses common pedagogical challenges faced by educators and 

learners, including the integration of segmental and suprasegmental features. We 

propose a framework that incorporates explicit instruction, communicative practice, 

and technology-enhanced tools to foster greater learner autonomy.  
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Introduction 

The effective acquisition of a second language (L2) necessitates not only 

grammatical competence and lexical richness but also a robust command of the target 

language's phonological system. Pronunciation teaching, therefore, stands as a 

critical, albeit historically fluctuating, component of L2 pedagogy. Far from being a 

mere cosmetic aspect of language learning, proficient pronunciation is intrinsically 

linked to intelligibility, comprehensibility, and ultimately, successful communication 

in diverse contexts. The field has evolved significantly, moving beyond an exclusive 

focus on achieving native-like speech towards more pragmatic goals centered on 

ensuring listeners can understand and interpret a speaker's message without undue 

effort [1]. This shift acknowledges the inherent complexities of acquiring an L2 

sound system, which involves navigating intricate interlanguage phonology and 

developing new articulatory and auditory habits [2]. Despite this pedagogical 
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evolution, some research still implicitly or explicitly promotes native-like 

pronunciation as the ultimate target, underscoring ongoing debates within the 

discipline [1]. 

The journey of L2 pronunciation acquisition is multifaceted, influenced by a 

confluence of learner-internal and external factors. Research into the effectiveness 

of pronunciation instruction has yielded mixed results, with studies frequently 

reporting significant improvements but also highlighting considerable variability 

attributable to individual learner differences, the specific instructional goals and foci, 

the nature and duration of the instructional input, and the methodologies employed 

for assessment [1]. A comprehensive understanding of L2 phonological development 

requires an examination of various linguistic phenomena, including consonant 

clusters, deletion, epenthesis, and syllable structure, alongside core theoretical 

concepts such as language transfer, interference, and markedness [2]. While much of 

the instructional and research focus has traditionally been on segmental features 

(individual sounds), the critical role of suprasegmentals—such as stress, rhythm, 

intonation, and speech rate—in conveying meaning and impacting listener 

perception of accentedness and comprehensibility is increasingly recognized [3]. 

Indeed, studies have shown that specific suprasegmental features independently 

contribute to listeners' perceptual judgments, with pitch range and word stress 

predicting accent ratings, and speaking rates primarily associated with 

comprehensibility scores [3]. This highlights a crucial area where pedagogical 

emphasis must align with empirical evidence, especially given that segmentals have 

historically received more attention in research than suprasegmentals [1]. 

Given the intricate nature and profound significance of pronunciation in L2 

acquisition, this article undertakes a comprehensive exploration of contemporary 

pronunciation pedagogy. It begins by delving into the theoretical foundations that 

underpin pronunciation instruction, tracing its evolution from foundational phonetics 

to broader L2 acquisition theories. Subsequently, it examines the diverse 

methodological approaches and pedagogical practices currently employed in 

classrooms, alongside the transformative role of technology and digital resources in 
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enhancing pronunciation learning. The discussion then shifts to the critical aspects 

of assessing pronunciation and implementing effective feedback strategies, before 

addressing the pivotal learner and teacher factors that influence pronunciation 

development and instruction. Ultimately, this synthesis aims to provide a nuanced 

understanding of the current landscape of pronunciation teaching, concluding with 

an identification of future directions, persistent challenges, and best practices to 

inform both research and pedagogical endeavors in this vital domain of second 

language education. 

Main Body 

The effective acquisition of a second language (L2) necessitates not only 

grammatical competence and lexical richness but also a robust command of the target 

language's phonological system. Pronunciation teaching, therefore, stands as a 

critical, albeit historically fluctuating, component of L2 pedagogy. Far from being a 

mere cosmetic aspect of language learning, proficient pronunciation is intrinsically 

linked to intelligibility, comprehensibility, and ultimately, successful communication 

in diverse contexts. The field has evolved significantly, moving beyond an exclusive 

focus on achieving native-like speech towards more pragmatic goals centered on 

ensuring listeners can understand and interpret a speaker's message without undue 

effort [1]. This shift acknowledges the inherent complexities of acquiring an L2 

sound system, which involves navigating intricate interlanguage phonology and 

developing new articulatory and auditory habits [2]. Despite this pedagogical 

evolution, some research still implicitly or explicitly promotes native-like 

pronunciation as the ultimate target, underscoring ongoing debates within the 

discipline [1]. 

The journey of L2 pronunciation acquisition is multifaceted, influenced by a 

confluence of learner-internal and external factors. Research into the effectiveness 

of pronunciation instruction has yielded mixed results, with studies frequently 

reporting significant improvements but also highlighting considerable variability 

attributable to individual learner differences, the specific instructional goals and foci, 

the nature and duration of the instructional input, and the methodologies employed 
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for assessment [1]. A comprehensive understanding of L2 phonological development 

requires an examination of various linguistic phenomena, including consonant 

clusters, deletion, epenthesis, and syllable structure, alongside core theoretical 

concepts such as language transfer, interference, and markedness [2]. While much of 

the instructional and research focus has traditionally been on segmental features 

(individual sounds), the critical role of suprasegmentals—such as stress, rhythm, 

intonation, and speech rate—in conveying meaning and impacting listener 

perception of accentedness and comprehensibility is increasingly recognized [3]. 

Indeed, studies have shown that specific suprasegmental features independently 

contribute to listeners' perceptual judgments, with pitch range and word stress 

predicting accent ratings, and speaking rates primarily associated with 

comprehensibility scores [3]. This highlights a crucial area where pedagogical 

emphasis must align with empirical evidence, especially given that segmentals have 

historically received more attention in research than suprasegmentals [1]. 

Given the intricate nature and profound significance of pronunciation in L2 

acquisition, this article undertakes a comprehensive exploration of contemporary 

pronunciation pedagogy. It begins by delving into the theoretical foundations that 

underpin pronunciation instruction, tracing its evolution from foundational phonetics 

to broader L2 acquisition theories. Subsequently, it examines the diverse 

methodological approaches and pedagogical practices currently employed in 

classrooms, alongside the transformative role of technology and digital resources in 

enhancing pronunciation learning. The discussion then shifts to the critical aspects 

of assessing pronunciation and implementing effective feedback strategies, before 

addressing the pivotal learner and teacher factors that influence pronunciation 

development and instruction. Ultimately, this synthesis aims to provide a nuanced 

understanding of the current landscape of pronunciation teaching, concluding with 

an identification of future directions, persistent challenges, and best practices to 

inform both research and pedagogical endeavors in this vital domain of second 

language education. 



 

Выпуск журнала No-48               Часть–6_Апрель–2026 

106 

The pedagogical practices in pronunciation teaching are deeply rooted in a 

robust theoretical framework that spans from the foundational principles of phonetics 

to the broader theories of second language acquisition. Understanding these 

theoretical underpinnings is crucial for educators to make informed decisions about 

instructional design, error diagnosis, and feedback provision. Phonetics, the 

scientific study of speech sounds, provides the essential descriptive tools for 

analyzing and understanding the production and perception of L2 sounds. 

Articulatory phonetics, for instance, describes how speech sounds are produced by 

the vocal organs, detailing the place and manner of articulation, and the role of 

voicing. This knowledge is invaluable for explicit instruction, enabling teachers to 

explain precisely how to form a target sound and helping learners develop kinesthetic 

awareness of their articulators. Acoustic phonetics, conversely, examines the 

physical properties of sound waves, such as frequency, amplitude, and duration, 

which can be visualized through tools like spectrograms. This objective data is 

increasingly utilized in technology-assisted learning and diagnostic assessment, 

allowing learners to visually compare their productions with target models. Auditory 

phonetics focuses on how sounds are perceived by the ear and interpreted by the 

brain, forming the basis for perception training activities that enhance learners' ability 

to discriminate between subtle L1 and L2 sound distinctions. 

A comprehensive exploration of interlanguage phonology, as presented in 

"The Acquisition of a Second Language Sound System," delves into various 

linguistic phenomena that manifest within this evolving system. These include the 

simplification or modification of consonant clusters (e.g., reducing "strengths" to 

"strens"), the deletion of sounds in specific contexts (e.g., dropping a final 

consonant), the epenthesis (insertion) of sounds to break up difficult sequences (e.g., 

inserting a vowel in "sport" to produce "səport"), and the restructuring of syllable 

patterns to align with L1 constraints or emergent L2 rules [2]. Understanding these 

systematic deviations is crucial for educators to accurately diagnose specific 

challenges and tailor instruction effectively, moving beyond a superficial correction 

of errors to addressing their underlying phonological causes. 
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Furthermore, the book references prominent researchers whose work has 

significantly shaped L2 acquisition theories relevant to pronunciation. Eckman's 

Markedness Differential Hypothesis (MDH), for example, suggests that learners will 

find it more difficult to acquire L2 features that are more "marked" (less common or 

more complex cross-linguistically) than their L1 counterparts, particularly if the L1 

lacks those features [2]. This theoretical perspective offers a principled way to 

prioritize instructional targets, focusing on features predicted to be more challenging 

due to their marked status. Flege's Speech Learning Model (SLM) posits that the 

degree of perceived phonetic similarity between L1 and L2 sounds influences the 

formation of new L2 phonetic categories. If an L2 sound is perceived as highly 

similar to an L1 sound, learners may assimilate it into an existing L1 category, 

potentially hindering the development of a distinct L2 category and leading to 

persistent L1-accented production. Conversely, if an L2 sound is perceived as 

sufficiently dissimilar, learners are more likely to establish a new L2 category, 

facilitating more target-like production [2]. This model underscores the critical 

importance of perception training in distinguishing subtle L1-L2 phonetic 

differences, as accurate perception often precedes accurate production. 

Krashen's Monitor Model, while primarily focused on grammar, indirectly 

informs pronunciation pedagogy by emphasizing the role of comprehensible input 

and the distinction between acquisition (subconscious learning) and learning 

(conscious knowledge). While explicit pronunciation instruction often involves 

conscious learning of rules and articulatory settings, the ultimate goal is to integrate 

these learned features into subconscious, fluent production. This automatization is 

significantly facilitated by extensive exposure to comprehensible L2 input, which 

allows learners to internalize the natural rhythms, intonation patterns, and sound 

distributions of the target language [2]. Sociolinguistic perspectives further enrich 

the theoretical landscape by acknowledging that pronunciation is not merely a 

linguistic phenomenon but also deeply intertwined with identity, social interaction, 

and communicative goals. Learners may choose to maintain certain L1-influenced 

features as part of their identity, or adapt their pronunciation to specific social 
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contexts. Cognitive theories, such as skill acquisition theory, view pronunciation 

learning as a process of moving from declarative knowledge (knowing about sounds) 

to procedural knowledge (being able to produce them fluently and automatically), 

emphasizing the role of practice and automatization. Psycholinguistic theories 

highlight the intricate perception-production link, suggesting that improving auditory 

discrimination often leads to improvements in production. The interplay of these 

diverse theories provides a comprehensive and nuanced lens through which to 

understand the complex journey of L2 phonological development, guiding educators 

in designing instruction that is theoretically informed and empirically grounded. 

The methodological landscape of pronunciation teaching is characterized by 

a rich array of approaches and pedagogical practices, reflecting the evolving 

theoretical understanding of L2 phonological acquisition and diverse instructional 

goals. Historically, pronunciation instruction often leaned towards explicit, 

segmental-focused drills aimed at achieving native-like accuracy, often detached 

from meaningful communication. However, contemporary approaches, while still 

valuing explicit instruction for raising phonological awareness, increasingly 

integrate pronunciation into communicative contexts, aligning with the broader shift 

in L2 pedagogy towards meaning-focused interaction and intelligibility. The 

effectiveness of pronunciation instruction, as highlighted by a comprehensive review 

of 75 studies, yields mixed results, largely attributable to the specific instructional 

goals and foci, the type and duration of instructional input, and the methodologies 

employed [1]. This variability underscores the need for a nuanced understanding of 

how different approaches impact learner outcomes and necessitates a flexible 

pedagogical repertoire from instructors. 

A central debate in methodology revolves around the balance between 

explicit and implicit instruction. Explicit instruction involves direct teaching of 

articulatory positions, phonetic symbols, and phonological rules, often through 

minimal pair drills, phonetic charts, or detailed explanations of sound production. 

This approach can be highly effective for raising learners' conscious awareness of 

specific L2 sounds and features, particularly for sounds that are absent or 
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significantly different in their L1. For example, a teacher might explicitly 

demonstrate the tongue position for the English /θ/ sound or explain the difference 

in aspiration between English /p/ and Spanish /p/. Conversely, implicit instruction 

embeds pronunciation practice within communicative tasks, where learners' attention 

is drawn to pronunciation incidentally, often through corrective feedback or recasts. 

Task-based language teaching (TBLT) is a prime example, where learners engage in 

tasks that necessitate clear pronunciation for successful communication, thereby 

creating a natural context for pronunciation development. The "focus on form" 

approach bridges these two extremes, proactively or reactively drawing learners' 

attention to specific phonological forms during meaning-focused activities. For 

instance, a teacher might briefly interrupt a communicative task to highlight a 

mispronounced word stress pattern, then allow the task to continue, ensuring that the 

focus on form does not unduly disrupt the flow of communication. 

A critical pedagogical shift involves balancing the focus on segmental 

features (individual sounds) with suprasegmentals (stress, rhythm, intonation, and 

speech rate). While segmentals have historically received more attention in research 

and instruction, the profound impact of suprasegmentals on intelligibility, 

comprehensibility, and perceived accentedness is now widely recognized [1, 3]. A 

significant study investigating the influence of temporal and prosodic 

suprasegmental features on listeners' judgments of non-native speech found that pitch 

range and word stress were significant predictors of accent ratings, while speaking 

rates primarily correlated with comprehensibility scores [3]. This empirical evidence 

provides strong justification for dedicating substantial instructional time to 

suprasegmental features. Pedagogical practices for suprasegmentals often include 

rhythm drills (e.g., tapping out sentence rhythm), intonation contours practice (e.g., 

using hand gestures to illustrate rising and falling pitch), and stress placement 

exercises (e.g., identifying stressed syllables in words and sentences). The integration 

of such practices ensures that learners develop not only accurate individual sounds 

but also the prosodic patterns essential for natural and effective communication, as 
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errors in suprasegmentals can often impede intelligibility more significantly than 

segmental errors. 

For segmental instruction, common practices include minimal pair drills 

(e.g., "ship" vs. "sheep") to highlight phonemic distinctions, articulatory diagrams 

and videos to illustrate tongue and lip positions, and phonetic transcription to raise 

awareness of sound-symbol correspondence. Production practice ranges from 

controlled activities like repetition drills and reading aloud to more spontaneous tasks 

such as conversational practice, presentations, and role-plays. The review in [1] notes 

that while reading-aloud tasks are predominantly used in research for assessment, 

spontaneous speech is rarely measured, suggesting a potential gap between 

instructional practice and the ultimate communicative goal. Therefore, integrating 

more opportunities for spontaneous speech practice, where learners can apply their 

phonological knowledge in dynamic, real-time interactions, is crucial. 

Perceptual training is another vital component, particularly informed by 

Flege's Speech Learning Model, which emphasizes the importance of distinguishing 

subtle L1-L2 phonetic differences. Activities include discrimination tasks (e.g., 

identifying whether two sounds are the same or different) and identification tasks 

(e.g., choosing which word contains a target sound). These activities help learners 

develop new L2 phonetic categories, which is a prerequisite for accurate production. 

Furthermore, whole-person approaches incorporate kinesthetic, visual, and auditory 

learning styles, often using body language, gestures, and visual aids to make abstract 

phonological concepts more concrete and memorable. The choice of methodology is 

also influenced by whether the instruction is remedial, focusing on specific, 

persistent errors, or integrative, embedding pronunciation throughout the curriculum 

as an ongoing aspect of language development.Ultimately, effective pronunciation 

pedagogy requires a thoughtful combination of explicit and implicit instruction, a 

balanced focus on segmentals and suprasegmentals, ample opportunities for both 

controlled and spontaneous practice, and a keen awareness of individual learner 

needs and the overarching communicative goals. 
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The integration of technology and digital resources has profoundly 

transformed the landscape of pronunciation teaching, offering unprecedented 

opportunities for individualized practice, immediate feedback, and extensive 

exposure to authentic speech. Computer Assisted Pronunciation Teaching (CAPT) 

has emerged as a significant area of development, with numerous studies 

incorporating it into instructional designs, reflecting its growing prominence and 

perceived utility [1]. CAPT encompasses a wide array of tools, from basic audio 

recording and playback functions to sophisticated speech recognition software and 

advanced artificial intelligence (AI)-powered platforms. The primary advantage of 

CAPT lies in its capacity to provide learners with extensive, self-directed practice 

outside the classroom, thereby supplementing limited teacher-led instruction. This is 

particularly crucial given that the amount of instruction required for pronunciation 

improvement can vary significantly depending on the instructional goals and the 

specific features being targeted [1]. Technology allows for high-frequency, low-

stakes practice, which is essential for developing the complex motor skills involved 

in speech production and for automatizing new articulatory habits. 

Speech recognition software (SRS) represents a cornerstone of modern 

CAPT. These tools analyze a learner's spoken input and compare it against target 

language models, providing immediate visual and auditory feedback. Learners can 

see visual representations of their speech, such as waveforms, spectrograms, and 

pitch contours, allowing them to visualize their own speech patterns in comparison 

to a native speaker's or a target model. This visual feedback is invaluable for 

developing articulatory awareness and making precise adjustments to individual 

sounds or prosodic features. For instance, a learner struggling with vowel length can 

visually compare their production to a target, observing the duration difference on a 

spectrogram. Similarly, pitch contours can help learners visualize and correct their 

intonation patterns. While SRS has advanced considerably, its effectiveness is still 

debated, particularly regarding the accuracy of feedback for highly accented speech 

or complex prosodic features. However, continuous improvements, often powered 

by artificial intelligence (AI) and machine learning algorithms, are enhancing the 
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diagnostic capabilities and the granularity of feedback provided by these systems. 

AI-driven platforms can offer personalized learning paths, identify persistent error 

patterns across multiple attempts, and even simulate conversational partners, thereby 

creating more dynamic, responsive, and adaptive learning environments. These 

systems can analyze vast amounts of data to provide highly specific and 

individualized recommendations, tailoring practice to each learner's unique needs 

and progress. 

Beyond direct pronunciation analysis, digital resources offer rich and varied 

exposure to authentic L2 speech, which is crucial for developing auditory perception 

and internalizing natural speech rhythms. Online corpora, for example, provide vast 

databases of spoken language, allowing learners and teachers to analyze real-world 

usage of sounds, stress patterns, and intonation in various contexts. This data-driven 

approach can help learners understand the natural variability of speech, identify 

common collocations, and observe prosodic patterns in authentic discourse. Mobile 

applications have democratized access to pronunciation practice, offering gamified 

exercises, interactive drills, and recording features that can be accessed anytime, 

anywhere. The convenience, portability, and engaging nature of these apps can 

significantly boost learner motivation and consistency of practice, transforming what 

might otherwise be a tedious task into an enjoyable and accessible activity. 

Furthermore, immersive technologies like Virtual Reality (VR) and Augmented 

Reality (AR) are beginning to offer highly contextualized practice environments. 

Learners can engage in simulated conversations with virtual interlocutors, practice 

presentations in virtual auditoriums, or role-play scenarios, receiving feedback 

within a realistic communicative context.  

Conclusion 

This article has underscored the indispensable role of pronunciation in L2 

communicative competence, highlighting its evolution from native-like ideals to 

intelligibility-focused goals. Effective pedagogy necessitates a theoretically 

informed, balanced approach, integrating explicit and implicit instruction with a 

crucial emphasis on suprasegmentals. While technology offers transformative tools 
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for personalized practice and feedback, challenges persist in optimizing its 

integration and ensuring authentic assessment beyond controlled tasks. Future 

directions demand more robust, ecologically valid research, enhanced teacher 

training in phonological pedagogy, and a continued commitment to learner-centered, 

communicatively-driven instruction that leverages diverse resources to foster 

confident and comprehensible L2 speakers. 
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