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Abstract: This article analyzes the theoretical and practical foundations of
curriculum and syllabus design in second language teaching. It examines six major
syllabus types — structural, notional-functional, situational, skill-based, task-based,
and content-based — discussing their differences, advantages, and limitations. The
study also compares product-oriented and process-oriented approaches, and
highlights needs analysis as the cornerstone of effective curriculum development.
Furthermore, the role of the Common European Framework of Reference for
Languages (CEFR) in modern syllabus design is evaluated. The article concludes
that no single universal model exists, and that a hybrid 0

remains the most practical solution across di
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Annotatsiya: Ushbu magola ikkinchi til o'gitishda dastur (curriculum) va
o'quv rejasi (syllabus) loyihalashtirishning nazariy va amaliy asoslarini tahlil giladi.
Magolada o'quv rejasining olti asosiy turi — tarkibiy (structural), nozional-
funksional (notional-functional), vaziyatli (situational), ko'nikmaga asoslangan
(skill-based), vazifaga asoslangan (task-based) va mazmun asosidagi (content-
based) — o'rganiladi hamda ularning bir-biridan farglari, afzalliklari va cheklovlari
muhokama qilinadi. Bundan tashgari, mahsulotga yo'naltirilgan va jarayonga
yo'naltirilgan yondashuvlar solishtirilib, ehtiyojlarni tahlil gilish (needs analysis)
dastur loyihalashtirishning asosi sifatida ko'rib chigiladi. Magolada shuningdek,
Umumyevropaviy til kompetentsiyalari doirasi (CEFR) ning zamonaviy dastur tuzish
jarayonidagi roli baholanadi. Xulosada, hech bir universal model mavjud emasligi
va gibrid yondashuv ko'plab ta'lim kontekstlarida eng magbul yechim ekanligi

ta'kidlanadi.

Kalit so’zlar: ikkinchi til o'gitish, dastur loyihalash, o'quv rejasi, tarkibiy
syllabus, vazifaga asoslangan o'gitish, kommunikativ yondashuv, ehtiyojlarni tahlil
qgilish, CEFR, gibrid model, til ta'limi

Introduction

In second language education, curriculum and syllabus are related but distinct
concepts. The curriculum is the broader framework — it encompasses the
philosophy, goals, needs analysis, materials, assessment, and evaluation of a
language program. The syllabus is a more focused document that specifies the
content and sequence of a particular course within that curriculum. Jack C.
Richards' foundational work describes curriculum development in language teaching

as covering key stages including situation analysis, needs 2
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syllabus design, materials development and adaptation, teaching and teacher support,

and evaluation.

Curriculum and syllabus cannot be separated in language learning planning
— a systematic sequence of material in the syllabus helps teachers organize learning
from simple vocabulary to more complex sentence structures. A language syllabus
can be of many types based on different approaches — structural, functional,
communicative, task-based, skill-based, and more. The syllabus designer must
decide which approach or combination of approaches is most appropriate to the
teaching goals and conditions. The six major syllabus types — structural, notional-
functional, situational, skill-based, task-based, and content-based — are
characterized as differing by increasing attention to language use and decreasing
attention to language form.

Here is a breakdown of each type:

a) Structural Syllabus Organized around grammatical forms and patterns.
A structural syllabus selects patterns based on time available, arranges items into
sequences to facilitate learning, and identifies grammatical items to develop
communicative skills — though it represents only a partial dimension of language
proficiency.

b) Notional-Functional Syllabus The syllabus designer makes a list of
communicative functions (agreement, greeting, etc.) and notions based on the
learners' culture and context. These functions and notions are then used together to
perform learning tasks, making needs analysis of communication requirements a
prerequisite.

c) Situational Syllabus A situational syllabus is based on the language
needed for different real-life situations, such as at the airport or a restaurant. A series
of situations forms the organizing principle, and each situation is associated with a
particular activity or task.

d) Skill-Based Syllabus A skill-based syllabus is organized around different

language abilities used for different purposes, such as reae
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a complex activity like listening is understood to be composed of multiple skills and

micro-skills.

e) Task-Based Syllabus In a task-based syllabus, the content of teaching is
a series of complex and purposeful tasks that students want or need to perform with
the language they are learning. Language learning becomes subordinate to task
performance, and language teaching occurs only as the need arises during the
performance of a given task.

f) Content-Based Syllabus A content-based syllabus is organized around
different themes, topics, and content areas. The primary purpose of instruction is to
teach subject matter using the target language — an example being a history class
taught in the language students are learning.

Jack C. Richards introduced three key design orientations — Forward,
Central, and Backward — derived from long-standing curriculum theory. The
appropriate mapping of each approach depends on the boundaries of a particular
teaching-learning context, as each design has different implications for instruction.

Beyond these, the field broadly distinguishes between product-oriented and
process-oriented approaches:

«  Product-oriented syllabuses focus on measurable outcomes and
linguistic behaviors.

«  The process-oriented approach shifts the focus from linguistic elements
to the educational process, with an emphasis on learning itself. The syllabus content
Is organized around tasks and activities so that while consciously solving tasks,
language is perceived subconsciously.

Needs analysis is a cornerstone of sound syllabus and curriculum design.
Before content is selected, designers must understand who the learners are and what
they need the language for — in academic, professional, or everyday social contexts.
This process informs goal-setting, content sequencing, and assessment design.

The Common European Framework of Reference for Languages (CEFR)

operates simultaneously as a conceptual foundation

practical tool for effective curriculum.
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relationship between curriculum, syllabus, and global frameworks ensures that

language teaching remains contextually relevant, pedagogically robust, and globally
competitive.

Research confirms that no universal language syllabus design model exists.
Each approach contributes something different: structural syllabi build essential
linguistic accuracy, communicative and task-based designs foster authentic use, and
the CEFR offers a global standard. Structural syllabi best support beginners, while
functional, situational, and task-based models enhance intermediate to advanced
communicative competence.

A balanced or hybrid approach that maintains structural accuracy while
encouraging communicative use remains the most realistic solution for many
educational contexts, particularly where learners may be overwhelmed by advanced
communicative tasks.

Designing a syllabus is deciding what gets taught and in what order.
Therefore, the choice of a syllabus is a major decision and should be made with as
much information as possible about the learners, teaching context, and learning
goals.

Teacher professional development is also a critical concern. Many teachers
have not received sufficient professional development related to CEFR, action-
oriented learning, or task design, resulting in inconsistent classroom practice.
Moreover, while national policies may mention CEFR alignment, the necessary
support materials and assessment reforms often lag.
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