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Abstract 

Listening assessment in many English language classrooms remains dominated 

by comprehension-based questions that prioritize discrete-item understanding over 

communicative ability. This paper argues that such practices are misaligned with the 

principles of Task-Based Language Teaching (TBLT), which emphasize meaning-

focused communication and real-world language use. Drawing on key theoretical 

frameworks in TBLT and listening pedagogy, the paper critiques traditional listening 

assessment formats and proposes a shift toward communicative, task-based outcomes. 

Practical examples of alternative assessment models are provided, highlighting how 

listening can be evaluated through interaction, decision-making, and performance. The 

paper concludes that rethinking listening assessment is essential for developing 

learners’ functional communicative competence. 
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1. Introduction 

Listening is often described as a passive skill, yet it plays a central role in 

communication. In many classrooms, however, listening assessment still relies heavily 

on comprehension questions—multiple choice, true/false, or short answers. These 

formats test whether learners can extract specific information, but they rarely assess 

whether learners can use what they hear in meaningful contexts. 

Within Task-Based Language Teaching (TBLT), the goal of instruction is not 

simply comprehension but the ability to perform real-world tasks. This creates a 

mismatch: while teaching may aim for communicative competence, assessment often 

measures only partial understanding. This paper explores this gap and argues for a shift 

from comprehension-based listening assessment to communicative, task-based 

outcomes. 

2. Listening in TBLT: A Theoretical Perspective 

TBLT is grounded in the idea that language is best learned through meaningful 

interaction and task completion. According to researchers like Ellis and Nunan, tasks 

should reflect real-life language use and require learners to focus on meaning rather 

than form. 
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From this perspective, listening is not an isolated skill but part of a broader 

communicative process. Learners listen in order to: 

 respond,  

 make decisions,  

 solve problems,  

 or collaborate with others.  

Therefore, assessing listening through isolated comprehension questions 

contradicts the core principles of TBLT. It reduces listening to information retrieval 

rather than communicative action. 

 

3. Limitations of Comprehension-Based Listening Assessment 

Traditional listening assessments have several weaknesses: 

First, they promote surface-level processing. Learners often focus on identifying 

keywords rather than understanding the overall message. 

Second, they encourage test-taking strategies rather than real listening skills. For 

example, students may guess answers based on distractors rather than comprehension. 

Third, they fail to reflect real-world listening. In authentic situations, listeners 

rarely answer multiple-choice questions; instead, they respond, interact, and act on 

what they hear. 

Finally, such assessments provide limited insight into learners’ communicative 

abilities. A student may score highly on comprehension questions but still struggle to 

participate in conversations. 

 

4. Toward Communicative Listening Assessment 

To align assessment with TBLT principles, listening should be evaluated 

through tasks that require meaningful outcomes. These tasks should: 

 involve authentic input,  

 require a response or action,  

 and reflect real-world purposes.  

Examples include: 

1. Information-Gap Tasks 

Learners listen to instructions and complete a task (e.g., filling in a schedule, following 

directions on a map). 

2. Decision-Making Tasks 

Students listen to a discussion and decide on a solution (e.g., choosing the best plan for 

a mission or project). 

3. Interactive Tasks 

Listening is combined with speaking, such as role-plays or group discussions based on 

audio input. 
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4. Note-Taking and Reporting 

Learners listen to a lecture or briefing and then summarize or present the key points. 

These formats assess not only comprehension but also the ability to use 

information in context. 

 

5. Practical Implications for Classroom Assessment 

Implementing communicative listening assessment requires changes in 

classroom practice. 

Teachers need to: 

 design tasks with clear communicative goals,  

 use authentic or semi-authentic materials,  

 and develop rubrics that assess both understanding and 

performance.  

Assessment criteria may include: 

 accuracy of information,  

 appropriateness of response,  

 fluency and clarity,  

 and task completion.  

Importantly, assessment should be integrated into instruction rather than treated 

as a separate activity. 

 

6. Challenges and Considerations 

Despite its advantages, communicative listening assessment presents challenges. 

It can be more time-consuming to design and evaluate. Teachers may also need 

training to create effective tasks and rubrics. Additionally, reliability can be an issue, 

as performance-based assessment may involve subjective judgment. 

However, these challenges can be addressed through careful planning, use of 

analytic rubrics, and collaboration among teachers. 

 

7. Conclusion 

The continued reliance on comprehension questions in listening assessment 

reflects a traditional view of language learning that is no longer sufficient. In TBLT, 

listening should be seen as an active, communicative process. 

Shifting toward task-based assessment allows teachers to evaluate what learners 

can do with language, not just what they can understand. This approach better prepares 

learners for real-world communication and aligns assessment with the fundamental 

principles of TBLT.  
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