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Abstract

The Common European Framework of Reference for Languages (CEFR) has
become one of the most influential instruments guiding English language pedagogy
and assessment across educational systems worldwide. This article investigates
contemporary instructional and evaluative approaches that align with CEFR
descriptors, focusing on how action-oriented tasks, communicative methodology, and
authentic assessment enhance learner performance across the four core language skills.
Drawing on document analysis, comparative research on international examinations,
and expert-based synthesis, the study demonstrates that CEFR-informed teaching not
only ensures transparency in learning outcomes but also supports more reliable and
equitable assessment procedures. The findings reaffirm that integrating CEFR
standards with task-based learning, formative assessment, and technology-assisted
feedback significantly improves language proficiency development, learner autonomy,
and instructional coherence.
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AHHOTAIIUSA

OOmieeBporelickue KOMIIETCHIIMU BiajeHUss WHocTpaHHbIM si3bikoM (CEFR)
cTaJlu OAHUM U3 HaI/I6OJ'Iee BJIIMATCIBHBIX HHCTPYMCHTOB, HAITPABJIAIOIMINUX MCTOAUKY
[npernogaBaHus U OCHUBAHUA AHTJINMCKOTO S3bIKa B O6paBOBaTeJIBHBIX CUCTCEMAX II0
BceMy MHpY. B maHHO# cTaThe HCCIEeTYIOTCS COBPEMEHHBIE MOIX0/bI K OOYYCHHIO U
OIIEHUWBaHUIO, coryiacoBaHHble ¢ aeckpuntopamu CEFR, c akuienTom Ha TO, Kakum
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oOpa3oM 3ala4yHblii MOJAXOJ, KOMMYHHMKATHBHAs METOAOJOTHS M ayTeHTUYHOE
OLICHHMBAHUE IMOBBIIIAIOT PE3YJIbTAThl 00YUYAIOUIMXCS 110 YETHIPEM OCHOBHBIM BHJIaM
pedeBoi JesATenbHOCTH. OCHOBBIBAsCh HAa aHAJIM3€ JOKYMEHTOB, CPAaBHUTEIbHBIX
UCCIIEIOBAHUAX MEXIYHAPOJHBIX SK3aMEHOB U HKCIIEPTHOM CHHTE3€, aBTOPBI
JIEMOHCTPUPYIOT, 9T0 0oOydeHue, ocHoBanHoe Ha CEFR, He Tonpko obecmeunBact
MPO3PAYHOCTh YUYEOHBIX PE3yIbTaTOB, HO M CIOCOOCTBYET Oojiee HAAEKHBIM U
CIpaBeIMBBIM IIpOLIEypaM olleHUBaHus. [lorydeHHbIE BBIBOIBI TOATBEPKIAIOT, YTO
unterpanus  crangaproB  CEFR ¢ 3amaunsiM  oOydenueM, (GOpMaTUBHBIM
OLICHMBAHHUEM U TEXHOJOTMYECKHU MOAECPKUBAEMON OOpaTHOM CBSI3bIO 3HAUYUTEIBHO
yJIydllaeT pa3BUTHE SA3BIKOBOM KOMIIETEHIIMM, AaBTOHOMHIO OOy4aroumxcs H
COTJIACOBAaHHOCTbH y4eOHOI0O Ipolecca.

KiroueBbie cioBa: CEFR, koMMyHHKaTHBHas KOMIIETEHIMS, OOydeHHE Ha
OCHOBE 3a/lad, AayTEHTUYHOE OIEHMBAaHHWE, IOPOTOBBIE YPOBHU  BIIAJICHUA,
dbopmaThBHAs OIIEHKA, IE€JAaroruvyeckas COIJIACOBAHHOCTh, IIKaJIbl SI3bIKOBOU
KOMIIETEHILIUH

Introduction

The global adoption of the Common European Framework of Reference for
Languages (CEFR) has transformed the way English language proficiency is
conceptualized, taught, and assessed. CEFR offers a six-level scale (A1-C2) grounded
In an action-oriented approach, emphasising what learners can do with language in
real-world contexts. This transparency has made CEFR a guiding reference for
curriculum planning, textbook design, teacher training, and high-stakes examinations
such as IELTS, TOEFL, and Cambridge English Qualifications.

Despite its structural clarity, the effective implementation of CEFR requires
pedagogical approaches that reflect its communicative and performance-based
orientation. Consequently, contemporary researchers and practitioners have
increasingly focused on the alignment between CEFR descriptors and modern teaching
strategies, including communicative language teaching (CLT), task-based language
teaching (TBLT), and formative assessment practices.

The central research question guiding this article is:

RQ: Which contemporary pedagogical and assessment approaches most
effectively support CEFR-aligned English language instruction?

Methods

To address the research question, a qualitative methodological framework was
employed: Document Analysis Primary CEFR documents—including the 2001
Framework and the 2020 Companion Volume—were systematically reviewed to
extract key pedagogical implications.
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Literature Review Peer-reviewed studies on CLT, TBLT, and language
assessment were examined to identify instructional principles that support CEFR
implementation.

Comparative Analysis Assessment rubrics from major international tests
(IELTS, TOEFL iBT, Cambridge English) were analysed to illustrate how CEFR level
descriptors are operationalised in international evaluation systems.

Expert-Based Synthesis Reports and guidelines from TESOL, ELT specialists,
and assessment bodies were synthesised to develop feasible recommendations for
practitioners.

Results

CEFR Provides Robust Proficiency Benchmarks

The analysis showed that CEFR’s can-do descriptors offer clear, measurable
learning outcomes that support lesson planning, assessment design, and longitudinal
tracking of learner progression. Teachers reported greater curricular coherence when
learning aims were explicitly aligned with CEFR levels.

Task-Based and Communicative Pedagogies Improve Performance

Across studies, TBLT and CLT emerged as highly compatible with CEFR’s
action-oriented philosophy. Learners engaged in authentic communicative tasks—such
as debates, problem-solving tasks, role-plays, and project-based assignments—
demonstrated improved fluency, pragmatic awareness, and interactional competence.

Analyse

Authentic Assessment Enhances Validity and Reliability

Authentic assessment practices, including portfolios, integrated-skills tasks, and
real-life performance assessments, aligned more accurately with CEFR performance
descriptors than traditional grammar-focused testing. In particular, speaking and
writing proficiency evaluation improved through the use of analytic CEFR-based
rubrics.

Technology and Al Support CEFR-Based Evaluation

Digital platforms offering automated feedback and Al-driven assessment tools
were shown to provide timely and consistent evaluation aligned with CEFR criteria.
These tools increased opportunities for formative assessment and helped learners self-
monitor their language development.

Discussion

The findings indicate that CEFR-aligned instruction is most effective when
paired with pedagogical approaches that prioritise communicicative competence and
experiential learning. While CEFR does not dictate methodology, its descriptors
inherently support frameworks that emphasise interaction, meaningful communication,
and task completion.

Notably:
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- Communicative pedagogy aligns with CEFR’s emphasis on functional
language use.

- Task-based instruction enables learners to demonstrate performance outcomes
relevant to real-world contexts.

- Formative assessment addresses the CEFR requirement for continuous tracking
of progress.

- Technology-enhanced learning offers scalable, standardised feedback that
mitigates teacher subjectivity.

Nevertheless, challenges persist. Teachers may lack adequate training in
interpreting CEFR descriptors, and institutions sometimes misalign assessment tasks
with intended proficiency levels. Furthermore, overreliance on Al-based tools can
reduce human judgement, which remains essential for evaluating pragmatic and
sociolinguistic competence.
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